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If in readlng ‘a sentence a reader £1nds ‘something -
unfamlliar in letlcal meaning or grammatical s:ructures, the meaning
of the written material may be anblguous to him. Sometimes the

. context will help to clarify the meaning of an unfamiliar element,¢»
but often-it won't. Understanding what is read involve: not only the
process of reasonifig, but also the process of eliminating ambiguity.

.In this study of studegts® comprehension of sentence. structuyre, it-
};S found that many intermediate grade students (grades 5-8) had

. £f1cu1ty recognizing sentence transforrzations with equivalent-*
neanings. They also had difficulty recognizing the kernel .sentences

ABSTRACT

of larger sentences. The study indicated that there was a wide range

with equxvalent meanings. a kernel sentences of larger sentences. [
teacher can help students fncrease their understand1ng of sentence
structures by exploring vith them the varicus vays.in which- the sanme
concept can be stated. Teiching the equivalency of one structure to .
another can .be used as a basic method of expandlng students
understandxng of the 11tera1.mean1ng of various types of sentence
structures--wtether the structuffes are 1n£requent1y used, highly
conplxcated, nonstandard, or ambiguous’ ‘'standard English sentences.
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. in.the abilities of the stE}ents to recognize sentence rransformatxon
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The editors of the aing Researcn Quarterly recently

reprinted Thorndike's classic study on reading comprenenSLon,
‘ o ¢
"Reading as Reasording: a Study of Xistakes in Paragraph Reading".

It is over half a century sinCe Thorndike reported his work in
1917, and we are still atteupting to clarify oqr knowledge of

what is involved in the reading process.- Y
Reading specialists have genorally classified 'the compre-

hension aspects of ireading into three “ypes of meaning - literal
P G 1 >4 -ng

v

comprehension, interpretation, and.critical evaluation skills.

-

-~ .
Smith says that deriving literal comprehension meaninas revre=

sents "the skill of getting the primary meaning conveyed ‘by.

the exact words, sentences or j»aragrapns of the text." Inter-
pretation skills are generally defined as reasoning with tne )
facts to arrive at meanings that may befunstated. Unrortunately}

thls classification system and the definitions of the subskills

has de- emphasiz&d the role that reasoning plays in deriVing the

4

/
I
!
1
fo

denoted meaning of sentences. - i

[

Much /of the research in reading comorehensioh has been unpro-
ductive because it has been tied to standardized tests of reading )
comprehens1on. Most paragraph comprehension tests consist of
a series of graded’ readlng selections whose reading dirficulty .
is controlled by’ varying the worg structure, sentence structure,
‘vocabulary load, and the concept load of the selection. In order
to comgrehend a paragraph, the reader must decode the words, & .

know the lexical meaning of the words, and understand the gram-

mar of the sentences used in the selectioa.




All three of these ahpects of reading operate when'a person

*

reads written. passages, and readlnc reseaxchers examlnlng the

process ‘of comprehension should control for those .not under

- D

‘consxderatlon when lnvestlgatlng reading comprehensxon.ﬁ -

A

T \

Thorndlke does not apdear to have controrled for the varzous

{

-

factors invol ved -n_readlug,'bu. whatever other lnadequacies his

* . .

study mdy.have, his main conclusion is still as valid today as

P

) ' , s , ‘ .o, I
it was then. He stated that the process of reading school texts

seems to “involve the same sort of organization and' ‘analytic
- ) J

~

.

action of, ideas as occur in thinking oﬁ,supposedly higher soq}s."

. Thorndike was concerned with students' attempts to derivé

» - ) ) : ’
meaning from long, complicated sentences. Reading is also rea-.

v
- .

_sonlng even when it .involves derlving the meanlng denoted w1th1n

~ .

sxmple syntactlc structures. The derivation of meanlng from

Y

Smele sentences w1thoat consc10us awareness of thought procegsses

’
4

is as much_a process of reasoned thought as the derlvatlon of d

PR

Reanlng from hlghly complex sentences uhefe the ,reader has to-

-

Pause to "figure out" the meaning. Just chauselunderstanding

Y

a simple séntence;seems to come naturally and without trouble

does not mean that some type of reasonlng has not occurred.

) " . &
Within the area of arithmetic the concept of a onevto-one (

correspondence is fundamental to more complex concepts of ﬁath-‘

*ematics. This'concept is basic to understanding nunmerical sets

of items. Both a_picture of five horses and a picture of five
". N\ » 4 . . .
apples illustrate the numerical set five, and the perception

of the numerical sameness of the.sets and the differences between °. -

one set and another are the fundation of an independent counting

t Y , *
o

system.

»
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, = In the usua)ftransmission of meaning through language,we '

are generally concerned with denocting the ln*errelatlonsh ips 3, “
] ' - .
between objects ana concepts within our environment. We do not

-
. ¢ . .
B

denote ¢oncepts exclusively related to qathemétidal relation- s
‘ships. But just as the mathematical counting‘syetem-is.baseé
on a one—tofone coriesponqencé, denoting meEning tnrough languace
ﬂ(in’its(eimp}est forml* aiEo re;}es on the recognition of one~ *
to-one correspondenceg. In the often used English sentence

ST "Dog bites man." the sequence of'words_denotes-a particular rela-

.. tionship -indicating who does what'to.wnom.= There is a one~-to-
. :one correspondenée'betwee;.what.is h;ppening‘ﬁnd‘how-it‘fs ex-
| .gressed in English. By "seeingj the one~to-o;e c?rrespondence
. .
4"-. feno ted-by this entence structure” w1th thlng; happeni né'around
'"s and through habltuated use or.thls sentence p;ttnrn, tnls

« ' noun- verb—object order has comé 0 sxgnlfy a partlctlar Xind of

.

ationship w:tnrn our. env1'onmcnt. : -
) R - .. -

3

3o

‘e
s rol e

. . - s . .
The ammatlcal strvcture o= the-language-denotes loc:cal
¢t

inking’ when .2 one-to-one correspondence is malntalne’)between

.

what is described and’lts representation in language.. Because

N . ; " . . . :
. _ngldren are so act;vely involved 1& the speaking and listening .

acc1v1t1es of oral lancuaoe, they p~ck up the logic of the languace

.

. naturally ‘rom their everycday interxl anguage activities w*th others.

The basic '‘presumptions of im oartlno rmeaning through speech rely

N -
~

on locical relationshins no less so than those of mathematics.

Ly

{

*Tne author does not refer to the use of simile, metaphor, or
other litbrary and ooetrc methods for creatingy meaning.
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A child learns to decode those sentence structures with

. which he comes. into co t by reCOgnlzlng the one~to-one cor-

‘ -

respondence of language and reallty. In learnlng a new struc-" R

ture he must learn to recognize the particular one-to-one co*rsﬁg

pondence between languager and reality that this new structure

" represents. ‘ ’ L .

thn a student reads a passage he must.réason out the meaning

<

as he decodes the printed words 1nto speech To get-the denoted

neanlng he must be able to decode "the words, he must know the

I
. t 1ex1ca1 meanlng of the words within thelr partlcular context,

¥ and he must know the way the grammat1ca1 structures Of the
r “ éeptences denote particular types of 1nterre1at10nsh1ps.

‘.

If in Treading a sentencefa reader flnds'somethlng unfamiliar
in’ any one of these three areas, the meanlng of the written ' "_;

material may be ambiguous. to hlﬂ) Sometlmes the context will

3 -

‘ . . -~
" help to clarify the reaning -0f an unfamilia{-element, but often

it won't.' Understanding what is read involves nct only the pro-
. . 2.
. . cess pf- reasonlng, but also the proccss ‘of ellmlnatlng amblgulty.

The’ reader who has nastered&the process of word recognltlon, \
[} . 7/

who' knows the meaning- of the words and the ways 1n whlch gramma-

(4

"tical structures- denote interrelatlonshlps can reason as he reads

but the reader w1th de‘1c1enc1es in any one of these areas is
/ .

faced with” perplexlng amblgultles\as he reads.

Our speech is- full °r amblgultles - 1ncomp1eted .houghts,

extraneous words, falsa starts, reoetltlons, pauses,. sentence S

» ) - .

)
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f*agments, as well as, other types of grammatical mistakes that

. overtake us as we try to "get out" the meanfngs we trz to ex-’ '

oress. Often our speech is a process of reflnlng?an 1dea by -

A

.bits and pleces to the point=where we have explained'away the

ambiguity and lack'bf}plarity that qur initiaiiutterance had:
-
Children's speech is as amnlguous ‘as that of adults. A1C~
(] » - E
tho ugh many sentences of-a small child just learnlng‘to speak ji7-

may be ambiguous and even nonsenslcal to a stranger, a memher

T s Bfthe Chlld s family who is famlldar Wlth the chlld's devel~
. opin

speech ability is often able to translate Whut he thlnks

o " the child means by 1nd1cat1ng the relatlonship that the Chlld .
| /;*4 is atthptlng to.express.
. N

In understanding sentences, reading is reasoning; reading

»

: is eliminating amgiguity. A reader unsophisticated in language:

nay know how to reason out the or2-to- oné correspondences of the

concepts expressed within frecuently used sentence structures,
N
’ but he wijl’ probably notvbe‘able td reason out_the'special inter-

relationships indicated by an infrequently used structure, Because

‘.

the reader has, not learned the one- -to-one correspondences that
the new structure represents, he cannot derive the meanlng of .

+ the sentence, he can only interpret what he thinks 1s the meanlng.
To him the new structure is an amblguous sentence, and hls inter- —

. - » £, 1,

pretation may or may not be ‘the same as the mean ing denoted by-
i . - .

» . -
N the structure. p //} . .

In a study of students' comprechension of sentence structures,

. P, . P v
v . - o
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[y . . -
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I found that many intermediate grace (grades‘5r8) students

hadvdifficulty recogni2ing sentence transformatibhs with equi-

P

.
,

valent meanings.'-They allso had difficulty in-recognizihg the
kernel sentences of latger shetences: They had these‘diffi-

culties desplte the fact that prlor to the study they had been,
) .
‘screened to’ 1ns:§e that tAEy could eqoqe the words oh the,test..

Two basic types of item format werg used in the study., In

¢
~—

one type of format the student 'S knowledge of t:ansformatlons .
that gave equ1va1ent mearings was meqsured In the other type

of format the student's knowledge of kernel sentences w1th1n

<
-

subordinate or coordinate constructions was measured.

. In items measuring the :cudent's knowledge of direct'object;

indirect object sequence, the student was dlreeted to choose

-

the one sentente that had the same meanlng as the underllned

-

.sentencé. The percentage of studente selecting each:@h ice is

”

'

giveﬁ at the left.

‘ He ‘brought the woman her son.

3% a. He brought the woman with hert'son. ~ = —— ' -
- 3% b. He brought the woman #d Her -son. LA
21% c. He brought the woman to her son. v
74% *d . de brought he;‘son,to the woman. o -

74% of thé'students EhoSe the correct answer.

The students did. much better on another item,measuring the
. ’ ~ : \
same structure. : ' ' .

" XN

. 'y

She bought the cat a fish. _ ' ‘

’

91% *a, She bought a £f£ish for the cat. - %f
T 2% - b. . She bought the catfish. - : )

2% Cc. She bought a fish and the cat. * : .
» 5% d. she boyght the cat and a fish. ‘

91% of the students chose the cofrcct ansQet.

{



.-gecause they

' &d*e‘stude ts probably-answered this second item correctly

re able to use "common sense" in figuring it'out.

: i3 ' ) ' X . I3 ’ } ' nd ’
-Wnile our common -sense tells us that it is reasonable for a per-

son to buy a fish for a cat, it is,as.reasonebie to bring'the )
wcman to her—son, as it is to-bring her son to the woman. When
the" students had to select between ecually reasonable chblces,

fewer of then were able td’make a dec1510n based on their knbwl-

A
edge of the structure. This leads to the disquieting conclusion

-that the first item probably gives a more valid ﬁeasure of the

students' underst&ndlng of the dlrect obJect/lﬂﬁlrect object

-

JEntenca structure itself. . ’ !

it 1s 1nterest1ng to note that 'in 'five of the! six items

.
{

measurlng thls structure the incdorrect choxce that the -largest
percentage ofrstudents selected kept the basxc dinrgct obJect/

indirect obJect sequence of riouns that the lead sentence had.

In a’test item conSisting of a complex sentence where a.
k-4

. &. 3 o - ) A . N
relative clause modifled the subject of the sentence, the stu-.
4

- dents were dlrected to chcosé two sentences that say somethlng

* N

"69% of all students chose’both kernels.

7Y

Tovunderstandﬁthe‘sentence the student fhust know bbth ker-

’

~

‘ * - e e

" true about the underlined. sentence. (The kernel sentences of
the larger sentence.). b ' T

o The boys who chased}the‘dogs‘ran,around the corner.

75% . *a,” The boys ran around the corner. . .

19% -  b. The dogs ran around the corner. ° \
~°3% " c. The dogs chased the boys.

10% "d. The boys whom the dogs chased ran’ around the cofner.

92% *e. 'The boys,chased the dogs. “



nel sentences. Sixty-nine percenf of the students. chose bbth

~correct. answers. Nearly 20% chose the sequence The dogs ran

around the corner most likely because‘rt~looxed llke a mean;ngful

sentcénce w1th1n the larger structure. In other 1tems many stu-
¢

-

dents made the same type of errpor by choosing nlsleads where an

arbltrary sequence of words "appeared" to create i,kernel sen-

. .

. tence of s -larger structure. “
)

medrfles The subjectotThe:
. In a test item where a relative clause “ u-b'”':
mon clguse, and The relo\h«ﬂc Provveun ¢ty as .an ok ed
of a preposztlon, thlrty—four percent of the °tudents selecteq
{ choice ¢, a- mlslead where the sequence of words looked like 4

kernel sentence of the larger sentence.

The boy to whoszhe gave the rabbit cllmbed throuah the
. hole in the ferte.

I .
' .

' 63% *a. 7Thne boy clilmbed through the hole in the;fence._
" 11% b. The boy gave her the rakbit.
34%  .° c.. The rabbit climbed through the hole in the fence:'
g8% *d. ‘She gave the rabbit to the boy. '
4% T e. She°c11mbed through the hole in the fence.
. * 59% of all students:chose both kernels;, -

Embedded subjectlve complenents were dlfficult for the'stu—

»

dents to lnterpreta In the followmng 1tem the students were -

Q~

dlrected to choose two sentences that say somethlng true about the

3-under11ned sentence. Sevépty-two percent of the students chose

— ‘l
both cortect answers..

,The-old man outside owns a small cat.l

95% *a. The old man owns a small cat. 4 .
. 3% b. The old man's cat is outsxde. & .
o158 *c. .The old man is outside. ’ ‘
7% d. The cat that the o0ld man owns is outside.
19% e iThe old man owns the .small cat outside.— e .

.
[

\

72% of all students chose both kernels.
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oo The study indicated that'there'was a wide range’ in the : v
-
‘ aollltles d? tbe studen“s(ln recognlzlng sentence transformatlons *

-

N -thh cqulvalent meanlngs and kernel sentences oF larger sentences.

. . [ 3
- o A rank order of the seventeen stluctureg measuréd in the

. 'stuoy lndlcated that eighty-six percent of the responses were-

correct on 1tems of the easlest structure (elllptlcal structures

of coordlnatlon), whlle ‘Qnly forty-s1x percent of the resrc nses )

. were correct on items of tle most dlfflcult structure (prepasi-
|

tional phrase modlflers) -

The results of thls~study gave apple ev1den¢e of students'

problems$ in understandlng transformatlons that denote eqULVa-
\ . ‘.
vlent'meanlngs. Writers often use transformations to add stylistic.

N

variation to thelr wbr$ Two other technlques of Styllstlc vari-"*

3

i L}
atlon Lhat wrlters use for denotlng equlvalent meanlngs are

. £4

partlal sentence txansformatlons and paraphrased sentences.‘ A “

'readervs ab111
v ¢

transformatlo s, and paraphrased sentences lndlcates thac he

. to recognlze equlvalent transformatlons, _partial

'V‘realizes that ither one of a palr of structures represents Hhe
L . "~

<o same one-to-one correSpondence of lnterrelatxonshlps.
Just as redundancy is bUllt 1nto sentence structures,

redundancy‘ls often built 1nto paragraphs., The main idea of

a paragraph, as well as the examples of the maln ldea, is often
. .‘restated wholly or in part w1th1n\the body of a paragraph. These -

restatements can. be either” complete or partlalltransformatlons
of the orlglnal sentence(s) or paraphrasea restatements of the ’9 

'. orlgrnal sentence. Understandlng paragraph structure (and thus the

' . c. . . . ) \ . . . .,
0" » P Lot . . \ . . )

L; : "' '..\
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. I . ‘b . )
study of rhetoric) restsa®on th

]

b4

. ' L S
abil}tyitbfdifferent;ate when

a change of structure denotes a Yifferent méahing (content) and

——— el

when a change of structure serves only as a stylistic mechanism
R . K ° . .

* . .

for changing the "form? of a sentence while the content denoted

. ) ) vt . ‘T R
remains unchangeu. Examples of these three methods of re@riting

.
-

(éerfenqes,qre given below: / L ) RIS
{ ’ . .a '\" - ’ + ’ '
' . . BN LV } . -
1. 'Senterce transforaations - 'in this type of transformation
a base Sentadnce may be changed to another sentence with an

equivalert meaning by changing the word order, function

Y

words, inflectional endings,'gnd[pr«ierivational endings {

. used in the base séntence. Except for changes in function;
words, the same vocabulary is used in both sentences.
L A | : . o
a. The lady gave the boy a.puppy, = -
The lady gave a puppy to the.éoy. - '
{indirect object/direcg'objeét sequence)

PO KO

. b. The lady gave the boy a puppy. = :

The boy was given a puppy by the lady. =
. The puppy was given tg¢ ‘the boy by the lady.
, (padssive) ' L

. . . RN .
» ’ M

¢. It was after she'left -hat thej came., =
They came afte:_she\lef;.' - .
+ . (included clause) :

s
.

d. Bob described.it to the mayor's satisfaction.~ =
«Bob's description of it satisfied the mayor.
_»(nqminalizations:ofwactive;verbs)m_Mm.um :

e et e L e e e

2.  Partial sentence transformation (Sr partial paraphrase) -
*in thils type of transformation a base sentence may be- changed

to another sentence with an equivalent .meaning by’ changing
- the word order, function words, inflectional endings, and/on

derivational endings used in the Lase sentence. .There is 9 '

alsg a minimal change.in ‘the vocabulary used.
- a. Mrs. thnqoﬁ nade the parks“beautifdlt' = "

j Mrs. Johnson beautified the parks.
‘ (verbifying an adjective) _

X

AN
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‘% b. He falSely changed’ the records. = - ‘
ST - He falsified the records. '
- T Cyerblfylng an adverb)

_ "C.o There 1s a defect in the machine.. = .
b It-is‘a defective machine.
. -« -+ » (adjectiving a noun):

- . Led . e

. 3araphrased sentences ~--in this type of transrormatlon the

©A same meanings are denoted in another fozm. The equivalent
. A sent@nces may or nay.not be different syntactically. ' The

R l.‘ ¥ vocabulary of paraphrased sentences is usually dlfferent.
i o . a.* It is doubtful that it will surprlse anyone that there
SA - < 7 .'are 400 different kinds of mushrooms.

o It-will probably come as a mild shock to no ocne. that
éy?“:ﬁﬁa-' ’ . there are all of four hundred. types of mushrooms.
& .

o . \

« . E . . ' LY ‘
S Exjé;ding'Students' Xnowledge >f Sentence Structures

P

~~ Research 1nd1cates that the ab;llty of students to under-

~

. ‘-stand var%ous types of sentence structures is related tb thelr

*y

. kxnowledge of the sentence structures within their o poken
' ge

7 . ‘e

dlalect, those structures that they have come to. recognize in

-

o

the speech of others, and those that *hey have been yformally"

l

taught.

Obv1ously there should be a direct relationsh1> between the
;k:
types of structures used in basal readers and the -sentence struc-

11

tures that a student understands. Unfortunately, a‘student may

t » A

be required to read a sentence pattern before ne has learned
the ?he-to~one correspondence of relationships that the pattern
.o represents. ‘Th% readability\leVel of basal readers is usually

ralsed by increaging the vocabulary load or the sentence length..

I
4

‘ Because average fientence length is the prlmary sentence factor

controlléa for in basal readers, unfamiliar and 1nfrequent}y

L3

7 , _ | | | ’ ' : o C :;:::i::



- -

«3ed sentence patterns can be, and often are, arbitrarily
s ® 4 .
introduced into the text. . -

b : :\’\. - * » ' v . )
AN Tae introduction of sentence patterns into basal'reading

+

. M .

texts should be “as Careruliv controLT?u as the introduction of
new vocabulary terms havc been in the ‘past. and gust as unfa-

miliar vocabulary .words .axe introduced and e&al;ined prior to /

rcading a selection, unfaniliar senfence structures that appcar

ac

- -

1n & selection snould ‘also be expiained ggforc the studcnts ree

L]

™
o

, sentencps with that structure within & ‘selection. At times tac Vs

language arts program should “be used'tO'reinforce the students'
understanding of the structnres that nave been introducco wit“in

S

the reading program.

A teacher can help students increase their understanding .

of sentehce structures by consciously and continually exploring

>

with them thqrvariéus ways the 2e concept can be stated.

Teaching the equivalency of ondk structure to.another can-be used

. ¢

as a basic.method of expanding students understanding ©of the

N y;',"

(:’_ literal meaning of various types' of sentence structures -. whether

.

the structures are infrequently used standard Engiish sentence
< AN .

patterns, highly complicated standafd English sentences, non~
. N .
>

standard Engiish sentences, or ambiguous sentences.

Students who Speak stand&id English can be irtroduced to

inxrequently used standard English sentence patterns and the

~

noré/tomplicated standard English sentences. Students who speak
A

a nonstandard dialect of English should first be dntroduced to




equlvalent iﬁructures of stanoare English. The teacher need fiot

be’ rluent.ln the dlarect, only aware of the obvlous 1nterference'

« points. - The teacher s lnstructlon can rocus on these dlfferences.

Arter the nonstandard dialect speakers have mastered the mor° ’
frequéétly used standard structures, they should be taught the
infrequently used and nore complicated Qritten standard English
sentence structures. Both nonstandard dialect and- standard dia-
lect speakers of English should" be taught thc various meanlngs

denoted by ambiguous sentences. ‘ -

To help clarify the relationship of meaning ard sentence

' -~

structure I'd like to orleﬁly explore a classlflcatlon of sen-
tences tHat lncludes the aspects of neanlngfulness, grammatlcal—

ness, styllstlcs, and amblguzty. The basic classlficatlon with

. some examples is 1isted below:

k]

1. .Sentences that are meaning bearing, grammatical, stylistic, .
- and unambiguous {standard English). Sentences of this type
. include those based on patterns accepted as standard.

John ate the apple. i '
Thé cat was- chased by the doy.
“ - The man gave them a test. .
: The car is running. - . '

2. Sentences that are meaning bearing, grammatical, nonstylistic,
and unambiquous. (standard English) Although thoise sentences
~are grammatical, unamblguous and meaning bearing, they ‘are
awkward.

y

The woman whom Uncle Robert liked handed the glft to the
doctor whom she visited.

Kernel sentences: ' ’ : f.
“.. Uncle Robert likéd the woman.
The woman visited the doctor. .
p 4 " The womah handed the doctor a gift.

’ .
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3. Sontences that areé meaning bearine, gramrtatical, strlistic, .
and unambiqguous within noastandari cialect (nonstandard-

e Erglish) These sentences may. be ambiguous to speakers of
s.anqard English.

-

Michael ‘and John they cut playlng.
e out korkirng.

I ain't eaten nothin all day. : ¢

-

Teaching segquence: *

Michael and John tnev out worxinge.
(Black dialect - Gouble %ub]ect, verb are omltted)

Michael and Jobn they are out working.

(transitional teaching sentence — dcuble subject, verb
are added)

4

- Michael ané John .are out wo*klng.
: (standard -English - pronoua they dropped)

A
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4. Sentences that are meganing bearing, grammatical, stylistic, -

but ambiguous because thev bear morc than one meaning.

-

Ambiguity due to structure. . e o /

—

" She found him a dag. SHe found him to.be a dog.
o ’ (objective,complement)

, -She found a dog for him.
- - " (indirect -@gbject)

-

Ambiguity due to usage. A | ‘ '

She feels good. =* She feels good to the\touqh. , ’
?

> She feels well. o
Co . v !
' . /
' Note: Just as there are amblguous structures that indicate
.more than one’ meaning within standard English, there
are probably ambiguous structures within nonstandara
English dialects that indicate more than one meaning.

. .
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5. caningless seguences oI words that may appear to be meaning
bearing. .
¥icaninglessness due to lexicon: N N

T'was brillig, and ti2 slithy toves -
Did gyre and gimhle in the wabe:
All mimsy were the ®orogoves,
And the mome raths outgrabe.*

) . from Lewis Carroll"s Jabberwccky*
P . R ,
Meaninglessness due to structure - the following are rRoa-
sentences that are uninteiligibie scquences of words because
they depart from establlshea English structure.

' ‘s

There are she to the store ran ) = “
I saw went ‘ ) '

I can to go ~

Went then I ' e

k%
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By teaéhing students the equivalency of one structure to
ahother,'theif’knowledge of and use of various sentence struc-

tures - whether the structures are transfornatlons, partxal trans=-
’

formations or paraphrased seA;eaces - will be expanded.- When

the students subsequently read these structures in .print, their

-

chances of understandlng the denoted meanlngs of the sentences

w111 thus be 1ncreased. . ~
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